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Using Partner and Small Group Tasks.
Note:  There are several ways for students to work with each other
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	1. Informal Pairs:  Tell Your Partner


Students simply tell each other information according to the direction of the teacher.  Tell your partner: “Good Morning.” Tell your partner: “Turn to page 62.” Tell your partner: “First we are going to ….”
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	2.
Students working together on a task. Students could be reading together, or completing a puzzle together or completing an assignment together. In this case it is possible that only one student will do all the work. 
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	3. Students working in an interactive task or a jigsaw activity with an information gap so that each one has a piece of the information and they MUST speak with each other. 




Interactive language tasks incorporate the benefits of cooperative learning and are an excellent vehicle to help students communicate in the second language.   When students work cooperatively in pairs or small groups their opportunities for language use are multiplied.  “Information  gap” activities in which one partner or member of the group has information that the other partner does not have provides a context for meaningful communication. Goals of social development can also be reinforced through cooperative group work in the foreign language class, as students are placed in a position where they have need and motivation to communicate with one another. 

Remember:  Partner and small group activities are for practicing language, not for learning language.

Managing Student Behavior •

	
Clear Expectations



-
on-track behavior



-
using the target language



-
coming to full quiet attention whenever the teacher asks

•
Positive Attention


-
give attention and special recognition to teams that are most on-task
	•
Quiet Signal


-
brings noise level down quickly.  Students stop talking, give full attention to the teacher and have hands and bodies still 

•Recognition Systems


-
walk around and make positive comments


-
stop class and make positive comments about particular pair or group


Organizing Partners and Groups
In most cases it is desirable for students to work with a variety of partners over a period of time, and not to choose their own partners.  Classes can be organized for pair activities in a variety of ways:  Partners can be organized informally simply by saying:  "Turn to the person next to you, turn to the person in front of you, go to another person in the room who is wearing same color you are." and so on.  One middle school teacher gives students ten seconds to make eye contact with a partner and get together with that person—silently.  Counting-off works for partners, too—in a class of twenty students they could count from 1-10 twice, or using letters A-J twice, for example.

	Partners Around The Clock
	Partners Around The World
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Another way to organize partners is to use a procedure in which partners are assigned for a period of time. One such procedure is called Partners Around the Clock.  Each student has a piece of paper with a blank clock face large enough to write names next to each hour on the clock.  The teacher might draw a line on which students can sign their names.  The teacher gives directions for the activity and sets a time limit.  Students arrange to meet a different classmate for each hour on the clock, so that there is a different name written next to each number.  They cannot arrange more than one meeting per hour.  Students arrange their meetings by moving around the classroom asking each other questions such as:  "Are you free at 1:00 o'clock?  At 3:00 o'clock?  Are you busy at noon?  Can we meet at 5:00 o'clock?"  After the designated time period is over the teacher makes sure that each student has a partner for each hour, by quickly asking who still needs a partner for each hour in turn.  Those who are missing certain hours can then make appointments with each other.  This is especially helpful for those students who are shy or who may not be the first ones asked by other students.

If at the end there are still some students without partners, those students can “double book” and make some groups of three.  It is important that each student (even absent ones) be represented in the activity.  Students can make appointments with the clock on the absent students’ desks, for example. 

 Once all the times have been filled in, the teacher can then use the clock as the basis for organizing interviews or for any other language tasks.  For example, "For the next activity you are going to be working with your three o’clock partner.”  "Discuss with your ten o'clock partner the solution to the puzzle on the chalkboard."  The students can keep their clocks for use over several days or weeks, or for the duration of a unit.  The teacher could collect the clocks and distribute them the next time they are needed.  If students keep the clocks, it is a good idea for students to make an extra set of the clocks, in case one or more students lose them.  

  This activity can take on a greater cultural dimension by using a map of target-language country or city with lines for signatures drawn in various places:  For example, students with a map of Japan can ask another student.  "Can I meet you in Tokyo?  Can we see each other in Kobe?  Do you have free time in Kyoto?"  Using a variety of devices such as this for organizing partners over a specified period of time frees the teacher from always having to find a different way to get the students to work together.  Geography connections could be emphasized by using a world map and arranging meetings on every continent

Matching Partners/Groups
Note: Some of these may be suitable for only certain age levels. 

	add 7 digits of phone number and group numerically
alphabetical by middle name
birth month or day of month
color of a particular clothing item
color toothpicks, pieces of paper, etc

count off
cut up shapes and students must put "puzzle" pieces together to form groups

draw names from hat
drawing m & m's - same colors grouped together
favorite colors, ethnic foods, desserts, etc.
first or last digit of ID card or phone number
	first three numbers of telephone number
food they had for dinner
historical characters, cartoon characters, etc.
number of family members, hours slept
pick a playing card
put band, choir, athletes, after-school job, etc actors/actresses in same movie
people in same group
song titles by same artist or same subject
sports team
US states puzzle - choose a state - group by region




Types of Partner and Small Group Activities

Overarching Principles:

Information gap:
One person has information that the other person doesn’t have

Opinion Gap: 
One person has an opinion that the other person doesn't have

Jigsaw: 
Members of a group each have different pieces of information and they must speak with each other to share the information and complete the assigned task.
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	· Interviewing/surveying Finding/giving information

· Following/giving directions/arranging Things

· Finding differences/ similarities

	· Note: It is difficult to categorize types of such activities because once the teacher has put toether the material to be practiced. The material can be used in many different ways. 


Source: Curtain, Helena and Carol Ann Dahlberg. Languages and Children: Making the Match. 3d Ed.  New York:  Allyn & Bacon, Pearson Education, 2004, 

Interviewing/Surveying/Finding-Giving Information

Solar System/ Planet Interview 

Each student has the identity of a planet and has a sheet of information about the planet according to which he or she can answer the interview questions.  This can be adapted to ANY topic. The important part is that students are up and about activity using the TL.

I interviewed 
 from the planet 
. 

1.
How large are you?

  .
2.
What color are you?

  


3.
How far are you from the sun? 

  


4.
What is your temperature? 

  


5.
Do you have any moons?  If so, How many? 
  
 

6.
Do you have any rings?  If so, how many?
  


7.
How long is your day?

  


8.
How long is your year? (How long does it take you  to orbit the sun? 
  


Adaptations: 

Interview/Conversation Topics

Interviews are a powerful way to get students to speak with each other. Interviews are usually intrinsically interesting since students will want to know what other students say about the topic. In the interview itself students get practice using the second person  or “you” form  When reporting the results of the interview, they get practice using the  third person form (he, she, it or they). They get further practice using the language if they must compile the information from their interviews as a writing assignment or graph which will be orally presented. 

	change you would like to make in your life

describe a fantasy

describe a person you admire and why

describe an event that was important in your life

describe the person who is next to you

describe your living room

do you believe in ghosts

draw something in each square that gives information about you or a piece of paper divided into four squares

dream occupation

favorite childhood book or story

favorite childhood toy

favorite city

favorite color you would associate with yourself and why

favorite comic strip, cartoon

favorite day and why

favorite entertainer/musical group

favorite flower

favorite food - can you cook it?

favorite holiday and why

favorite pet and why

favorite restaurant

favorite season and why

favorite sports

favorite teacher and why

favorite vacation

favorite way to relax

fear from childhood 

find three things you have in common

food you can't live without

give three compliments to your partner

greatest accomplishment

happiest moment

how many children in the ideal family and why

how would you describe your city to an alien


	ideal car or house

if I could be anything I would be...if there was a fire in my home and I had time to only grab one item, what would that item be

if you ran into an alien creature what five English words would you teach her/him

if you won the lottery what would you do with the money

most hated vegetable

most influential adult and why

most like to change in the world

most respected leader

name a personal goal

name the states where you have lived, or in which you have traveled

name two things that you like about your appearance

names of pets

perform an unobvious talent

prized possession

proudest moment

scariest moment

share a fear that you have

something in your wallet that's important and why

task you dislike

turn around and quickly change three things about your appearance, your partner must describe the changes

what country would you like to live in, why?

what do you like best about your family

what famous person would you like to be and why

what part of your life would you relive if you could

what would you put in a time capsule to signify your life

what would you say if you ran into your hero

what you think you will be doing 10 years from now

what you value most in life

who is your hero and why

who is your most valued friend?  Why?


Find Someone
Find someone is an interview activity that can be used again and again. It is often used as in ice-breaker activity but it can be used in many other ways. It works well at any stage of a unit and provides a stimulus for oral language.
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 Find Someone: Nutrition Unit [image: image9.png]
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Find someone who likes to go to McDonalds.
Name ______________

Find someone who ate breakfast this morning.
Name
______________

Find someone who can name a protein.   ______________

_______________

                                                               Name of protein

          Name



 Find someone who can cook something. ______________

______________

                                                              What they can cook

Name

Find someone who can tell you one of the food groups. ___________

___________

                                                                                     A food group

Name

Find someone who hates to eat broccoli. 
Name  ______________


Marianne Soldavini, Milwaukee Public Schools

Adaptations: 
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Find Someone Who:


Name of animal            Name of Person      

… lives in the rain forest 
 
  ________________

… lives in the forest 
     


… lives in the savanna 
     


… lives in the ocean 
     


… lives in the desert 
     


…  can walk and swim 
     


…  can fly and swim 
     


…  can crawl 
     


…  can walk 
     


…  can fly 
     


…  can swim 
     


…  is brown 
     


…  is green 
     


…  is black 
     


…  is a mammal 
     


…  is a reptile 
     


…  is an amphibian 
     


Each student has a picture of one of the above animals and they must go around the room and find someone to fill in each blank.

FINDING-GIVING INFORMATION
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Lets Make a Sandwich

Materials:
 Two pieces of bread and pictures of food items.  (Visuals are cut out and each partner receives an envelope that contains the small pictures.) Each partner has the same visual.
Activities:
First each  partner must individually make a sandwich with a specified number of items in it.  (The other partner should not be able to  see the first partner's work.)  After each has made a sandwich they must interview each other to find out how many things are the same and how many things are different in their sandwiches.

Extension:
Students can "pack" clothes for a trip or "cook" various foods and put them on a plate.  Partners can dress paper dolls and accessorize them. Student s can build a “paper” community. They can direct each other to construct a historically accurate town square, and so on. 
Dress The Bear

This activity is a template for a series of activities that could be done using paper manipulatives. 

Materials:  Picture of bear and bear’s clothing
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Partner A “dresses” the bear and tells partner B how to dress the bear.  Or ---- Each partner dresses the bear and they must find out how their bears are the same or different.

The activity can be placed in a context according to whatever is being studied: Animals and habitats, the food chain, the water cycle, life cycles, colonial towns,  geography, landforms and so on.  
Such a playful activity can be used at any level and can be the source of language  and concept practice within a meaningful, fun context. Manipulating the pieces of paper adds a tactile dimension.  The activity is playful and so also has an affective dimension .

The game-like nature of the partner activity creates a mini-story in itself, thus adding another dimension to the meaningfulness of the activity. 
Furnish the House 
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Adaptations: 

Where's the Teddy Bear? (House)

Materials:
Large picture of house with various rooms. Each partner has the same visual.  Some small object or party favors, for example, a teddy bear counter.

Activity:
Partner A places the teddy bear counter or other small object in a room of the house and Partner B must ask questions to find out where the object is hidden.  The counter can be hidden in the middle of the room in order to make the questioning and vocabulary easier, or the counter can be hidden "in" "on" "under" or "next to" a certain object in the house, thus increasing the amount of vocabulary being practiced.  When Partner B has found the object then Partner A must look for the missing object that Partner B will hide.

This is a very simple activity on which each partner  “hides” the manipulative on a piece of paper or a page from a book. The picture could be very simple such as the house described here or it could depict something from the regular curriculum. The students could “hide” the bear on  a geographical place, on various animal habitats, on certain countries, on certain parts of a painting and so on. In this way, the teacher can create an instant interactive activity with a picture and a manipulative. This activity makes an emotional connection for the students because the manipulative, in this case, a teddy bear counter allows the students to bring out their sense of play. Also the concrete and tactile nature of the bear helps the students make another connection to the brain. Other manipulatives may be used to make a cultural or content connection.
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Adaptations: 

Animals Jigsaw
Materials: 
Each group of four (or 3 or 5) gets an envelope in which is information that has been divided
Activities:`
Each student in a group of 2 -5 has a piece of the information ( A strip of paper)  needed to complete the task. Students must speak and share the information that they have in order to solve the puzzle or find the answer.  Each student in the group reads number 1, First Student A, then Student B and C and D. After  everyone has read number one, they must decide on the correct answer.   Then they go on to number 2 and continue until they finish. 
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	Student A
	Student B
	Student C
	Student D

	1.
It´s an African mammal.

	1.
It has stripes.
	1.
It lives in herds.
	1.
It ends in A

	2.
It´s a type of ape.

	2.
It ends in N.
	2.
It has long arms.
	2.
It lives in trees.

	3.
It has black spots.
	3.
It lives in forests.
	3.
It´s found in Africa and Asia.
	3.
It belongs to the cat family.

	4.
It lives in the Savanna.

	4. It travels in small groups.
	4.
It´s up to 5.5 meters tall.
	4.
It eats from trees.

	5.
It can be under water for 15-20 minutes
	5.
Its babies are white..
	5.
1 – 6 inches of fat keep it warm..
	5.
It has flippers.

	6.
It has powerful back legs.
	6.
It hops.
	6.
It´s found in Australia.
	6.
It carries its baby in a pouch.

	7.
It begins with L.
	7..
It´s found in South America.
	7..
It belongs to the camel family.
	7..
It can work at high altitudes.

	9.
It´s the largest living land mammal.
	9.
It´s an endangered animal.
	9.
It´s highly intelligent.
	9.
It lives in Africa and Asia.


Example adapted from Sandra Pucci.

Students can be given helps to complete the task. They can be given the pictures of the animals, or for even more scaffolding, they can be given a word list.  The group leader could be given a second envelope with the scaffolding materials and the group can be told not to open the envelope unless they need help. Alternatively, the second envelope could be used to have the group check their work. 

Adaptations: 

Finding Differences: One Picture
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Adaptations: Intrinsically Interesting? Cognitively Engaging? Culturally Connected?

Finding Differences: More Than One Picture 

 From Simple to More Complex
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Animals and Habitats A

Students must first decide of they have the same pictures. Then they can go back and decide if the animals in each section
actually live in the habitat pictured




Our Houses
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ESP 

(Adapted from Constance K. Knop)
How strong is your ESP?  On a scale of 1-5 (5 the highest) predict your ESP ability. 

Do you know your partner?  Can you read your partner’s mind?

1. Decide how you will answer each of the questions.  You must choose one answer.

2. Look at your partner. Write down what you think your partner will answer for each question.
3. Partner A asks the questions first.  Score one point for each correct prediction.

4. Partner B asks the questions second.  Score one point for each correct prediction. Compare the number of points you scored with your prediction of your own ESP.

Who has the most ESP?

(If you have time, work with your partner to predict how the teacher would answer.)
**********************************************************

1.
If you need to finish a project, would you rather stay up late or get up early? 
2.
If you could have a new car, would you choose a sedan, a sports car, or an SUV?
3.
Would you rather listen to country, rock, or classical music?
4.
For a spring vacation, would you prefer to go to the mountains or to the beach? 
5.
When you go out for dinner, would you prefer to select your food from a buffet or order from a menu?
Adaptations: 

Corners
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•
Teacher announces the corners.  It is helpful to have visuals - either pictures or text posted in each corner.


•
Give students time to think about which corner they would like to go to and why


•
Students go to corners


•
Students pair up to share.  (This can be done several times)


•
Students paraphrase in pairs -- students must tell what the people they have interviewed have said


•
Results are shared with class.

Think of a place you would like to go wearing one of the pairs of shoes you see posted near the corners of the  room. Go to the picture of those shoes. Find a partner and tell that partner where you are going to go wearing those shoes. Find another partner and tell that new partner  where you are going to go wearing those shoes.  Find a third partner and tell the third partner where your first two partners were going to go wearing their shoes
Adaptations: Intrinsically Interesting? Cognitively Engaging? Culturally Connected?

Mystery Dots
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One partner has the picture and the other partner has the key. The numbers should no be in order so that it truly is an information gap activity.

Numbers Grid Activities 

These activities can be done in partners, groups, or as a whole class activity.   Partner A gives Partner  B directions for drawing a picture by drawing lines from one number to the next.
OR

One Partner A chooses a number to start with.  For example:  "Start with number 112.  Take 3 steps to the north,  Take 2 steps to the east.  Take 4 steps to the south.  Take one step to the east."  Partner A then asks, "What number do you have?"  Partner B answer with the correct number. You can also incorporate SE, SW, NE and NW.

Numbers From 1- 480

	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	11
	12
	13
	14
	15

	16
	17
	18
	19
	20
	21
	22
	23
	24
	25
	26
	27
	28
	29
	30

	31
	32
	33
	34
	35
	36
	37
	38
	39
	40
	41
	42
	43
	44
	45

	46
	47
	48
	49
	50
	51
	52
	53
	54
	55
	56
	57
	58
	59
	60

	61
	62
	63
	64
	65
	66
	67
	68
	69
	70
	71
	72
	73
	74
	75

	76
	77
	78
	79
	80
	81
	82
	83
	84
	85
	86
	87
	88
	89
	90

	91
	92
	93
	94
	95
	96
	97
	98
	99
	100
	101
	102
	103
	104
	105

	106
	107
	108
	109
	110
	111
	112
	113
	114
	115
	116
	117
	118
	119
	120

	121
	122
	123
	124
	125
	126
	127
	128
	129
	130
	131
	132
	133
	134
	135

	136
	137
	138
	139
	140
	141
	142
	143
	144
	145
	146
	147
	148
	149
	150

	151
	152
	153
	154
	155
	156
	157
	158
	159
	160
	161
	162
	163
	164
	165

	166
	167
	168
	169
	170
	171
	172
	173
	174
	175
	176
	177
	178
	179
	180

	181
	182
	183
	184
	185
	186
	187
	188
	189
	190
	191
	192
	193
	194
	195

	196
	197
	198
	199
	200
	201
	202
	203
	204
	205
	206
	207
	208
	209
	210

	211
	212
	213
	214
	215
	216
	217
	218
	219
	220
	221
	222
	223
	224
	225

	226
	227
	228
	229
	230
	231
	232
	233
	234
	235
	236
	237
	238
	239
	240

	241
	242
	243
	244
	245
	246
	247
	248
	249
	250
	251
	252
	253
	254
	255

	256
	257
	258
	259
	260
	261
	262
	263
	264
	265
	266
	267
	268
	269
	270

	271
	272
	273
	274
	275
	276
	277
	278
	279
	280
	281
	282
	283
	284
	285

	286
	287
	288
	289
	290
	291
	292
	293
	294
	295
	296
	297
	298
	299
	300

	301
	302
	303
	304
	305
	306
	307
	308
	309
	310
	311
	312
	313
	314
	315

	316
	317
	318
	319
	320
	321
	322
	323
	324
	325
	326
	327
	328
	329
	330

	331
	332
	333
	334
	335
	336
	337
	338
	339
	340
	341
	342
	343
	344
	345

	346
	347
	348
	349
	350
	351
	352
	353
	354
	355
	356
	357
	358
	359
	360

	361
	362
	363
	364
	365
	366
	367
	368
	369
	370
	371
	372
	373
	374
	375

	376
	377
	378
	379
	380
	381
	382
	383
	384
	385
	386
	387
	388
	389
	390

	391
	392
	393
	394
	395
	396
	397
	398
	399
	400
	401
	402
	403
	404
	405

	406
	407
	408
	409
	410
	411
	412
	413
	414
	415
	416
	417
	418
	419
	420

	421
	422
	423
	424
	425
	426
	427
	428
	429
	430
	431
	432
	433
	434
	435

	436
	437
	438
	439
	440
	441
	442
	443
	444
	445
	446
	447
	448
	449
	450


GUIDING INTERACTIVE LANGUAGE TASKS

Although one of the advantages of small-group work is that it takes the spotlight off  the teacher for a period of time, it can only be effective if it is carefully organized and consistently monitored.  Especially for the first few times, preparing and conducting pair activities may actually require more teacher effort than the traditional teacher-centered classroom style.  But the many benefits make pair work more than worth the extra effort. 

1.
Keep the group size small; start with pair activities.


It is easiest to start with pairs for the first experience with group activities.  Cooperative groups are usually most effective when they are no larger than five, and they should never be larger than seven.

2.
Set the stage; motivate the activity.


When the teacher sets the context for the activity dramatically, using actions and visuals, it enhances motivation.  It is also helpful to give each activity a name, making it easier for students to request it again and to recall the rules the next time the activity  is introduced.

3.
Set clear goals; describe the outcomes clearly for the students.


Students should understand how the language task relates to the context provided by the teacher and recognize the outcome as satisfying some purpose or interest. Included in the goals should be clear expectations about the use of the target language during the activity.

4.
Make sure the students have the language they need to accomplish the activity that they know how to say what they will need to say.


Review and practice the language needed by each partner in order to complete the activity successfully.  For many activities the actual language to be used can be printed on the task sheet, so that students can focus on communication and practice accurately at the same time.

5.
Give exact directions for every step of the task.


Carefully prepare and sequence the instructions for the activity so that they are as simple as possible and can be presented in the target language. To appeal to different learning styles, directions should be both oral and written,. perhaps provided on the activity itself, or written on the overhead projector or chalkboard.



Model  the sequence of the activity in precise steps, so students know exactly what is expected of them at every step of the way. You may model both parts yourself, or begin by working with the whole class so that the teacher plays the part of Partner A and the rest of the class plays the part of partner B.  An individual student might play Partner A while you play the role of Partner B, or you might bring up two students and have the class watch them go through the steps of the entire activity.

6.
Set a time limit.


Set a time limit to help students feel accountable and to make the best possible use of the time available to them.  It is effective to use a kitchen timer with a loud bell or buzzer to provide a neutral timekeeper and a clear signal for the end of the activity.  Adjust the time limit if necessary during the activity, to allow for less time if students are finishing early or more time if the activity takes longer than expected.

7.
Circulate throughout the activity.


Circulating allows you to monitor use of the target language, language problems the students are having, and success or failure in the use of cooperative skills.  You can also show interest in the students' conversations and give suggestions when they need help.  Moving among the students, especially if you have a clipboard in hand. This is also a form of control for on-task behavior.  Provide positive feedback and give attention and special recognition to the teams that are most on task.

8.
Establish a system for getting the attention of the students back to you.


Establish a way to get the noise level down when it is necessary.  Many teachers use a hand signal such as a raised right hand to get the students to give their full attention to the teacher and to keep their hands and bodies still.  The teacher initiates the signal by raising the right arm in the air.  The students respond by stopping their activity, becoming quiet and showing the signal back to the teacher and to the other students with whom they are working.  (This helps to put some of the responsibility for control back on the students.)

9.
Elicit communicative feedback and process group effectiveness at the end of the activity.


Not every pair or every student needs be reached after every activity, but call for responses at random so students always feel accountable. Rather than simply checking only for the correct solutions for the task, use communicative feedback techniques that extend the language used in the task.  This can be interesting to the whole group.  For example, in an activity related to foods.  the teacher might ask: "Is the dinner your partner planned one you would eat?"  "Did your partner or group members say anything surprising."  Also, regularly use the feedback period to assist students in evaluating the effectiveness of their groups.

Source:  Curtain, Helena  and Carol Ann Dahlberg, Languages and Children:  Making the Match.  3nd Ed.  Pearson Education, Allyn & Bacon, 2004.
BONUS!! House for Creating Finding Differences  Activities with “White Out” 
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Adaptations: 
































Adaptations: 
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Key for Mystery Dots:  


 18, 5, 11, 16, 9, 2, 21, 13, 4, 8, 22, 17, 6, 3, 19, 10, 7, 14, 20, 15 
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